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Abstract

The notion of genre has received a great deal of attention both in
discourse analytic studies as well as in the field of ESP/EAP course design.
The present paper has attempted to use genre analysis to account for the
rhetorical features of research article introductions written by Iranian
academics In two disciplinary fields of Education and Economics. The
corpus comprised 40 research article introductions (20 from Education, 20
from Economics fields). Applying John Swales’ (1990) CARS model and
based on the notions of generic move, and step, our analysis showed a high
degree of compatibility between our data and Swales” model. The only
marked difference was that the frequencies of occurrence of moves 1 and 2
were significantly higher than that of move 3. Some minor differences were
also identified and discussed. The findings may be of some value both to
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contrastive rhetorical studies and genre analytic studies. They may also be
practically useful for EAP syllabus designers in developing genre-oriented
EAP material, and EAP teachers in postgraduate courses aiming at
developing academic writing skills.
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Introduction

Studying academic discourse has recently been the centre of research
interest. On the one hand, it enables us to know something about the
underlying processes that shape academic discourse, and in this way to
deepen our understanding of how language works in general. On the other
hand, its appeal allows us learn about how language works in particular
settings, about the conventions, expectations, norms and values observed in
particular discourse communities, and how these underlying forces
contribute to the configuration of language at surface, a process usually
called ‘textualization’.

But knowledge thus gained is not and should not be confined to
theoretical domain. Knowledge of academic discourses may prove to have
practical value, for instance, in contexts where the academic community is
young and needs to familiarize itself with the norms and values of more
established academic communities in order to be able to produce and
publish local made knowledge in wider scientific circles (Salahshoor, 2000).

Given this, in recent decades, large efforts have been made in exploring
academic discourse. Early attempts (Barber, 1962; Halliday, et al., 1964)
took place within a model called, register studies, by the advocates of
systemic functional linguistics. According to Halliday (1989), the most
observable thing about language use is variation, which can be due to
factors relating to language user or language use. He refers to the first as
‘dialect’, and to the second as ‘register’. The notion of register was defined
as variation in language use according to variation in situation (Halliday,
Mclntosh, & Strevens, 1964, p.77). What this means is that due to different
configurations of contextual factors, language users choose different lexico-
grammatical choices from the potential choices that the language system
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offers. Thus, ai academic text is distinguished from other texts;“eig. a
political text simply in terms of the choices it makes at lexico-syntactical
level.

However, as Widdowson (1979, p.55) has rightly argued, the notion of
register, despite its usefulness at surface analysis of textual properties can
reveal very little about the underlying process or processes which determine
the choices made at the textual level. This level of investigation, in his view,
is the property of discourse and not register.

This criticism by Widdowson called for a “thicker” (Bhatia, 1991, p. 155)
description, a study of language that seeks for explanation, in addition to
description, by relating the linguistic choices to contextual factors. The early
attempts such as Selinker, et al. (1973) made some efforts to provide more
deeper analysis by relating lexico-grammatical choices to underlying
rhetorical functions, but it was with the works of Swales (1981, 1990} and
Bhatia (1993) that a solid theoretical framework emerged. Two key
concepts are central in this approach: The concept of discourse community
and the concept of genre. Contrasting the the former notgion with an earlier
notion of ‘speech community’ used by Labov (1966), and Hymes (1974),
Swales (1990) sets six defining characteristics for the former as outlined in
the following:

¢ A discourse community has a broadly agreed set of common goals.

e A discourse community has mechanisms of intercommunication
among its members.

A discourse community uses its participatory mechanisms primarily to -
provide information and feedback.

A discourse community utilizes and hence possesses one Or more
genres in the communicative furtherance of its aims.

In addition to owning genres, a discourse community has acquired
some specific lexis.

A discourse community has a threshold level of members with a
suitable degree of relevant content and discoursal expertise.

Swales (1990, pp. 24-27)
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- By such expounding on the concept of discourse community Swales
(1990) was able to pave the ground for the introduction of the second key
concept, the concept of ‘genre’. Members of a discourse community possess
and employ certain discourses as means of communication within the
community. These discourses, or in Swales' term genres, help members
pursue the common goals of the community. A genre is then defined as:

A genre comprises a class of communicative events, the members of
which share some of communicative purposes. These purposes are
recognized by the expert members of the parent discourse community, and
thereby constitute the rationale for the genre. This rationale shapes the
schematic structure of the discourse and influences and constrains choice of
content and style.

(Swales, 1990, p. 58)

Based on these two concepts, a theoretical framework is established to study
community related discourses, or genres. Swales (1990) has triggered one such
trend by focusing on the genres used in academic discourse communities. A
distinction has been made between two sets of such genres: research genres,
and pedagogic genres (Salahshoor 2000, p.146). The first refers to
intercommunication among expert members with the aim of contribution to
scientific knowledge. Research articles, dissertations and conference papers
fall in this category. Pedagogic genres, on the other hand, are those genres
that connect expert members to new members and aim at educating the
latter into the epistemic norms and expectations of the former. Lectures,
textbooks, and exam papers are examples of this second category (ibid.).

Within this conceptual framework, Swales (1981) himself, studied the
genre of research article introduction across three different academic
disciplines. His initial model suggested a four-move pattern in the structure
of research article introductions. However, due to criticism by Crooks
(1986), a revised version (Swales, 1990) with a three-move pattern replaced
the early model as illustrated in the following:

Move 1: Establishing a Territory

Step 1: claiming centrality and/or
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Step:2: making topic generalization and/or

Step 3: reviewing items of previous research:

Move 2: Establishing a Niche

Step 1A: counter-claiming or
Step 1B: indicating a cap or
Step 1C: question raising or

Step 1D: continuing a tradition

Move 3: Occupving the Niche

- Step 1A: outlining purposes

- Step 1B: announcing present research
Step 2: announcing principal findings
Step 3: indicating research article structure

Swales (1990, p. 141)

This model has fostered an array of studies on various academic genres
since 1990. Early studies were mostly on the academic genres in English
speaking world. Then, gradually, the focus has shifted, particularly in non-
English speaking contexts, towards more contrastive studies. Most of
studies in this trend have implied a socio-cultural dimension to the
organizational patterns in genres. To mention a few, for instance, Fakhri
(2004, 2009) investigated the rhetorical structure of research article
introductions written in Arabic. His findings suggest that Arabic
introductions do not normally share the same move structure with those
written in English. In a similar vein, Paltridge (2006) emphasized the
influence of socio-cultural contexts in the configuration of organizational
patterns in particular genres. Comparing research articles in Brazilian
Portuguese and English, Hirano (2009) reported that introductions written in
Brazilian Portuguese follow a different pattern from that of Swales’
Creating 4 Research Space (CARS) model. And finally, Loi’s study (2010); :
which compared research article introductions written in English and
Chinese, revealed significant difference in terms of the number and order of
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moves and steps employed by Chinese writers from the CARS model. More
studies of this kind, i.e. comparing genres across different cultures, can shed
more light on cross-cultural understanding and expectations of academic
communities on the subject of academic discourses.

Research questions

In line with this need, the current study aimed at analyzing research
article introductions written in Farsi, to address two specific questions:

1. Is the schematic structure of the introduction section of research
articles written in Persian compatible with Swales’ CARS model?

2. Are there any cross-disciplinary differences in the introduction section
of research articles written in Persian?

Methed

In the following two sections, description of the data selected for
analysis, and the analytic model and procedure employed in the study have
been briefly described.

The corpus selected for analysis in this study consisted of 40 research
articles selected randomly from several academic journals in two disciplines
of Education (EDU) and Economics (ECO). For the purpose of having a
reasonable degree of reliability, the articles were chosen from various
authors to avoid idiosyncratic influences. All articles appeared in Iranian
journals published in 2007 and onwards. The language of all these articles
was Persian, the official language of Iran.

The analysis focused on the introduction section of the articles. The
model used for the analysis and comparison was Swales’ (1990) CARS
model. After several round of analyses, organizational structures were
identified and coded by both authors. The final outcome is presented in the
following section.

Results and Discussion

The analysis of the introduction sections of the 40 RA’s in Persian is
reported in the following sections. First, a quantititative distribution and
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frequency of the moves in the two groups (Education and Economics) of
introductions were obtained, as displayed in Table 1 (for a detailed count of
each individual RA, see Appendix A).

Table 1
The frequency of occurrence of moves in the Persian RA introductions

Research Article Disciplines

MOVES EDU ECO TOTAL
N=20 % N=20 % N=d0 %
Move 1 30 100% 20 100% 40 100%
Move 2 19 95% 19 95% 38 95%
Move 3 17 85% I8 90% 35 87.5%

As Table 1. clearly indicates, move 1 (establishing territory) was
invariably present in all the 40 research article introductions, suggesting that
the use of mo§¢ 1 is considered obligatory for Iranian writers in their
introductions. This also indicates awareness of Tranian scholars of the
necessity to pave the ground for the reader by establishing their area of
research and activating the appropriate reader background knowledge about
the intended research topic. ‘

Regarding Move 2 (establishing a niche), our data showed that the
majority (95 %) of RA introductions, with the exception of two, have used
this move. One possible explanation is that although the importance of this
rhetorical move is known to most Iranian writer, a small minority do not
find it as an obligatory move in their writings.

When 1t comes to Move 3 (occupying the niche), we have a slightly
different situation, where the use of Move 3 is less frequent than the other
two moves. What this may suggest is a lower degree of awareness among
some Iranian researchers of the need to use the available discourse space to
occupy the territory and inform the reader of the purpose of their studies.

Table 1 also tells us that the two disciplines (Education and Economics)
studied here employed relatively equal number of the three moves in the
introduction sections of the research articles. This means that the RA
introduction sections in the two disciplines may be belonging to the same
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category from the macro text structural point of view. This finding is
consistent with Swales’ (1990) claim that all the three moves are common to
all academic disciplines, though difference may be observed regarding the
steps that these moves are realized in.

Frequency of steps in Move 1 (establishing territory)

The frequency of occurrence of the three stops of Move 1 in the current
study has been shown in Table 2. (See Appendix A for further detail).

Table 2
The frequency of steps in Move 1
Steps in EDU ECO Total & %
Move I N=20 Yo N=20 Yo
Step 1; 19 95% 19 95% 38 (93%)
Step 2 17 85% 16 80% 33 (82.5%)
Step 3 17 85% 8 40% 25 (62.5)

As indicated in Table 2, step 1 (claiming centrality) is the most
frequently (38, 95%) used step by Iranian RA writers in the data of this
study, implying a high degree of awareness among Iranian researchers on
the importance of this micro structure in Move 1 of RA introductions.

The next frequently used step in the data was step 2 (making topic
generalization) with a frequency count of 33 (82.5%). In this step, the writer
is providing readers with some general statements about the topical area that
act upon the readers’ background knowledge which in return can assist them
in processing the text.

Table 2 also shows that 25 (62.5%) of the RAs in the corpus include a
step 3 (reviewing items of previous research), while 15 (37.5%) of them did
not have this step. This absence in more than 37% of the articles may be due
to some [ranian writers (this was particularly true with articles in the filed of
Economics) lack of access to the relevant literature or lack of awarness that
review of literature is an essential part of research articles.

In addition, RA introductions in both Education and FEconomics
disciplines employed an equal number of steps | and 2 (claiming centrality
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and making topic generalizations). However, use of step 3 (reviewing
previous research) in EDU (17, 85%) was far more frequent that its use in
ECO (8, 40%). There may be two reasons for this incompatibility between
the two fields. One possible explantion may be that academics in Education
departments have higher degree of familiarity with the conventions of
research genres than their counterparts in Economics departments. The
second explantion can be postulated in terms of a possible difference in the
nature of research in Economics as distinct from other fields. That is to say,
it is not part of research conventions in Economics to review previous
research as an obligatory step in the introduction sections of research
articles. Both explantions are speculative and need to be substantiated by
further research.

Frequency of Steps in Move 2 (establishing a niche)

The frequency of occurrence of steps in Move 2 in the two groups of texts,
EDU and ECO, has been shown in Table 3. (For a detailed information on
the frequency of the steps in each discipline see Appendix A).

Table 3
The frequency of occurrence of steps in Move 2
Stepsin EDU - ECO Total
Move 2 N=20 % N=20 %o N=40 %
Step 1A 6 30% 5 25% 11 (27%)
Step iB i1 55% 6 30% 17 (4?.:5%)
Step 1C 4 20% 3 13% 7(17.5%)
Step 1D 12 60% 17 85% 29 (72.5%)

The most widely employed step for establishing a niche in the current
data was Step 1D (continuing a tradition) with a frequency of 29 (72.5%).
This shows, more than anything else, that the academic community of Iran,
being a young and developing one, is not confident enough to contribute to
academic knowledge by producing its own theories, and as a result more
often we see scholars across various disciplines expanding outsider theories
to be tested in local contexts in which they research.
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Another feature noticeable in Table 3 is that 17 (42.5) of the RAs
analysed in this study include a Step 1B (indicating a gap). This can, once
again, be due to the respect that Iranians generally show towards written
texts of any sort and the consequent lack of criticalness that is
fundamentally essential for finding gap in previous research.

Table 3 also reveals that Step 1A (counter claiming) is found in only 11
(27.5%) out of 40 RAs, indicating once again that lack of criticalness is the
major hindrance in the course of claiming, counter-claiming, and other
aspects of academic discourse. The same can be said when we look at the
use of Step 1C (question-raising), where only 7 (17.5%) uses of this step
have been reported.

As regards to cross-disciplinary differences in terms of employing the
four steps within Move 2, the only significant differences lie in the use of
Step'1B (indicating a gap), where more such elements have been used by
academics from Education Discipline in contrast to Step 1D (continuing a
tradition) in the Economics field. On the contrary, step 1D (continuing a
tradition) was found more (85% against 60%) in Economics RAs than
Education RAs. This simply means that challenging previous literature to
create research space was much easier by the writers in Education than in
Economics; whereas for writers in Economics the task of creating research
space was fulfilled better by extending previous research projects. A difficult
question that arises here is the reason for this difference in strategy, and
whether any strong generalizations can be made on the basis of this difference
found in our data. Further research may shed more light on this issue.

Use of steps in Move 3 (occupying the niche)

The frequencies of occurrence of the three steps in Move 3 in RA
introductions written by Iranian scholars in the fields of Education and
Economics have been displayed in Table 4. (A detailed account of the
frequency of these steps has been provided in Appendix A).
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Table 4
The frequency of occurrence of Steps in Move 3

Steps in EDU ECO Total
Move 3 N=20 Y N=20 % N=40 %
StepiA 10 50% 6 30% 16 40%
Step 1B 11 55% 11 55% 22 55%
Step 2 1 5% f 5% 2 5%
Step 3 3 15% 10 50% 13 325%

As Table 4 shows, among the three steps of Move 3, Step 1B
(announcing present research) is the most frequently used step by Persian
RA writers (22, 55%). This is somewhat consistent with Swales’ (1990)
claim that step 1 is an obligatory element of Move 3.

The second frequently used stop is Step 1A (outlining purposes) with a
frequency of 16 (40%). This suggests, more than anything else, that the
importance of outlining purposes as a thetorical step is recognized in almost
half of the RA introductions written by Iranian academics.

Step 3 (indicating RA structure) was only present in 13 (32.5%) of the
data. This indicates that most Iranian writers of education and economics
research articles make little effort for advance organizing their readers by
explicitly outlining the structure of their work in order to provide a sort of
mental map in advance for the readers during their process of textual
interaction.

As the least frequently used step, we had Step 2 (announcing principle
findings), which according to Table 4, was employed only twice (5%). What
it tells us is that, unlike RA introductions in English as analyzed by Swales
(1981), RAs in Persian tend to delay the announcement of their findings
until later stages.

As regards to cross disciplinary comparison, our data showed that Step
1B (announcing present tesearch) and Step 2 (announcing principle
findings) were used equally. However, some differences were noticeable in
the use of other steps. Step 1A (outlining purposes), for example, was used
far more frequently in Education RAs than in Economics RAs (The
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frequencies were 10 or 50% and 6 or 30% respectively). Another difference,
as shown in Table 4, concerned the frequency of the occurrence of Step 3
(indicating RA structure), where it was far more frequently employed in
RAs in Economics than those in Education (the frequencies were 10 for
Economics and 3 for Education RAs).

Conclusion

This paper tried to shed some light on the use of rhetorical strategies in
RA introductions written in Persian in two disciplinary areas of Education
and Economics. The main focus was on the move patters and their
subservient micro rhetorical strategies, or steps. Based on the results of the
study, come interesting generalizations can be made. First, that RAs written
by Iranians and published in Iranian academic journals did not deviate very
radically from Swales” CARS model since only two (5%) of the
introductions in the sample lacked Move 2 and only five (12.5%) did not
have Move 3. Secondly, however, more variation was noticeable in terms of
use of micro rhetorical steps, both compared with CARS model, and also
within the two disciplines of Education and Economics, which more than
anything reflects the dynamic nature of the genre in question and the impact
of norms and conventions associated with each of the two disciplines.

And as a final statement, it should be pointed out that genres and
consequently the schematic structures of genres are the product of socio-
cultural processes both in their synchronic and diachronic dimensions.
Iranian academic community, unlike its more established counterparts in
English speaking world, is quite yvoung and developing, being influenced
constantly in a dialectical manner by two quite often competeting sources of
norms and conventions, one being the grand national culture of Iran with its
deeply rooted epistemological norms overarching the young culture of
higher education affiliated more with western modes of research.

Thus, it is necessary to do more research of this sort to establish a firm
picture on the degree of genre awareness among Iranian academics and on
the source or sources of this awareness, whether 1t is the local traditions or
the internationally accepted norms, or a combination of both, that shape the
underlying schematic knowledge of Iranian academics.



152 A cross-disciplinary genve analysis of rhetorical features of ...

References

Barber, C.L. (1962). 'Some measurable charactgeristics of modern scientific
prose’. In Swales, ], (ed.), 1985.

Bhatia, V. J. (1991). A genre-based approach to FESP materials
development. World Englishes. 10 (2), 153-166.

Bhatia, V. J. (1993). Adnalysing Genre: Language Use in Professional
Settings. London: Longman.

Crooks, G. (1986). Towards a validated analysis of scientific text structure,
Applied Linguistics, 7(1), 57-70.

F akhri, A. (2004). Rhetwrical variation in Arabic academic discourse:
Humanities versus Law. Journal of Pragmatics, 41, 306-324.

Fakhri, A. (2009). Rhetorical properties of Arabic research article
‘introductions. Journal of Pragmatics. 36, 1119-1138.

Halliday, M. A. K.(Eds.), (1989), Spoken and Written Language. Oxford:
Oxford University Press.

Halliday, M. A K., Mccintosch, A, and Strevens, P. (1964). The Linguistic
sciences and Language Teaching. London. The English Language Book
Society and Longman Groups Ltd.

Hirano, E. (2009). Research article introductions in English for specific
purposes: A comparison between Brazilian Portuguese and English.
Journal of English for Specific Purposes. 28, 240-250.

Hymes, D. (1972). On communicative competence. In J. B. Pride And J.
Holmes (Eds.), Sociolinguistics, (269-293). Harmondsworth: Penguin.

Labov. W. (1972). Language in the Inner City. Philadephia: University of
Pennsylvania Press.

Loi, K. CH. (2010). Research article into ructions in Chinese and English:

A comparative genre-based study. Journal of English for Academlc .

Purposes. 9, 267-279.
Paltridge, B. (2006). Discourse Analysis. London: Continuum.



JALDA, Vol. 1 No.I Summer 2013 153

Selinker, I.., Lackstrom, J., and Trimble, L. (1973). Technical rhetorical
principles and grammatical choice. TESOL Quarterly, 7(2), 127-136.

Salahshoor, F. (2000). 4 genre-based approach to academic literacy: The
case of Iran. Unpublished PhD dissertation. Universituy of FEssex.
Colchester, UK.

Swales, J. (1990). Genre Analysis: English in academic and research
settings. Cambridge: Cambridge University Press.

Swales, J. (1985), Espisodes in ESP. Hempstead, UK: Prentice Hall
International.

Swales, J. (1981). dspects of article introductions. Birmingham, UK: The
University of Aston, Language Studies Unit.

Widdowson, H. G. (1979). Explorations in Applied Linguistics. Oxford:
Oxford University Press.

Appendix A.
I. Education (EDU) RA Move Patterns
RA Moves Ml M2 M3

Number[ steps | S1 | S2 | S3 |SIA!SIB[SIC|SID |SIA|SIB]| S2 | S3
1. N N y N \ N N v
2. y v N \ v v v
3. N v v y N
4, v N vy N y N N
5. v N N vy N
6. N N y v N V
7. N N N N
8. y N N v
9, ¥ N N \ \f
10, N v + N v
i1. \ N N v
12, v N N N |
13. v N N
14. N N v \ N v [+
15. v N N ~ v
16. N A v v N
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17. N A Y N N NN
18, N VAN N
19. N v A v
20. + v N N oA
II. Economics (ECO) RA Move Patterns
RA Moves Mi M2 - M3
Number | steps | §1 | 2 | $3 [SIA|SIB | S1C [ SID {SIA[S1B]| 82 | 83
1, v v v
2. N V v v
3. v vy N
4. Ny YR K N
5. VAN v N
6. VAN VAN I v v N
kA \ y Y N
8. A v [ A _ N
9, AR N N N
10. v oY N y NN A
11. N A Y v LA y
12. Yy N v v
13. v | A A N N
14. v [ W v N V
15. N N i N
16. R v v | W v
17. v A v v v
13. v v v v v
19. v Y ‘R v
20, SR VAR IV N
Appendix B.

List of data sources
Education Research Articles

1. Mehrmohammadi, M. (1387). Tajlili bar siasate kahesh tamarkoz az
‘banamerizi darsi dar amoozesh ali Iran: zaroorata va forsata. Majalleh
Amoozesh Ali Iran, 3(1), 1-18.

2. Izadi, S., Salehi, E., & Garabaghi, M.M. (1387). Barrasi mizane
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rezayatmandi daneshjooyan ba tavajjoh be meyare natayeje moshtari
model EFQM. Majalleh Amoozesh Ali Iran, 3(1), 19-53.

3. Abdi, B., & Agababa, A. (1387). Barrasi avamele moasser bar entekhabe
reshte davtalabane majaz be entekhabe rashte konkoor sarasari. Majalleh
Amoozesh Ali Iran, 3(1), 143-160.

4. Azizi, N. (1387). Barrasi chaleshha va narasayiha tahsilate daneshgahi
dar hoseyeh oloomeh ensani, tammoli bar nazarate daneshjooyan.
Majalleh Amoozesh Ali Iran, 2(1), 1-29.

5. Sadegi, A., & Hosseini, F. (1387). Barrasi didgahaye daneshjooyan dar
morede tadrise matloob dar daneshgahe Gilan. Majalleh Amoozesh Ali
Iran, 2(1), 123-148.

6. Sorkhabi.Y.D.M., & Torkzadeh, J. (1388). Barrasi vaziyat barmmamerizi
toseae daneshgahaye dolati dar Iran. Faslnameh Anjomane Amoozeshe
Ali Iran, 4 (1), 1-19.

7. Abdallahi, B., & Heidari, S. (1388). Avamele mortabet ba tavanmandsazi
azaye heyate elmi daneshgah: motaleye moredi daneshgahe tarbiat moalem
Tehran. Faslnameh Anjomane Amoozeshe Ali Iran, 1(2), 111-135.

8. Hajiyooseft, A.M. (1388). Modele amoozesh, pazoohesh va tolid daneshe
stasi dar Canada: amoozeha baraye Iran. Faslnameh Anjomane
Amoozeshe Ali Iran, 4(1), 107-143,

9. Alavijeh, M.K., Khalife-Soltani, Sh.M., & Nasrabadi, B.H. (1388).
Cheshmandazhaye krborde fannavari ettelat va ertebatat dar farayande
vaddehi va yadgiri. Faslnameh Anjomane Amoozeshe Ali Iran, 4 (1),
179-198. '

10. Monadi, M. (1388). Nagshe danesh wva shenakht dar zendegi
roozmarrreh, mogayese moredi (khanevadehaye tahsilkarde va
kamsavade Teharani). Faslnameh Anjomane Amoozeshe Ali Iran, 1(2),
67-110.

11. Atafar, A., & Samani, B.M. (1388). Mizane estefadeh az moalafeheye
sazmane vyadgirande dar daneshgahaye dolati va azad eslami
Shahrekord. Fasinameh Anjomane Amoozeshe Ali Iran, 1 (2), 161-179.
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